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Shaped by their beliefs or lived experiences, students come to class with preconceived
notions about politics. As an instructor, I push students past the unsubstantiated or anec-
dotal by asking simple questions with difficult answers. How would you know if you were
wrong? This question, for example, pushes students to develop their argument and observ-
able implications. My goal is to mold students into autonomous learners who take the ideas
and skills learned in class to their work. To provide students with the foundations for future
learning, my teaching pedagogy fosters students’ agency in the learning process, is inclusive,
and promotes critical thinking. I discuss each of these components below.

Student Agency

I pursue several strategies to help students engage actively with course material. Asking
questions—instead of providing the answers upfront—sparks students’ curiosity and increases
their interest in the subject. For instance, I asked students to consider how strategic interests
shape information production by discussing the influence of foreign lobbies on how the US
State Department reports human rights violations. Many of my master’s students used these
reports at work and were eager to discuss how inherent bias in the data could compromise
the design of effective public policies.

To ensure student engagement, every class incorporates active learning techniques. When
planning a lesson, I break up class time into different sections so that students can take the
lead doing group work, active reading, or writing for a few minutes before a class discussion.
In an introductory international relations class, I organized a debate so students could learn
about the design of international environmental agreements and practice their presentation
skills. Each student group received a list of polluters ranked by different criteria. In the
ensuing discussion, students proposed dividing the costs of a cleaner environment differently
according to their information. The debate showed how something abstract like institutional
design can have real material consequences: as one student acknowledged, China would bear
higher costs if the division was made as a percentage of total emissions rather than per
capita, for instance.

I promote student agency by facilitating peer-review opportunities. In my seminar “In-
ternational Politics of Human Rights,” students peer-reviewed another student’s draft. I
pursued this strategy in methods courses too, asking students in a game theory course to
peer-review each other’s weekly problem sets, for instance. While I also offered comments,
peer-review opportunities let students take the lead, increased the volume of feedback stu-
dents received, and helped the reviewers identify their own mistakes.

Inclusiveness

I am committed to making the classroom an inclusive space where all students can par-
ticipate in equal standing and achieve their maximum potential. To encourage student
participation, I make sure no one dominates the conversation by encouraging small group
discussions, using think-pair-share, and alternating discussion leaders. To improve acces-
sibility and avoid monopolizing the conversation, I expose students to multiple voices that
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relate the material we are covering by incorporating for instance short podcasts of researchers
explaining their work. Multiplying the voices in the classroom enriches the learning envi-
ronment and molds students into autonomous learners by showing them that they can learn
from a multiplicity of sources.

To make sure that students can participate in equal standing regardless of their back-
ground, the course materials I assign are affordable and available on reserve at the library.
Moreover, I keep my office hours flexible by encouraging students—especially those who are
primary care providers, work, or have long commutes—to ask for an appointment if they
cannot meet me during my regular office hours.

Over the years, I have responded to student demands for training that would allow
them to participate in equal standing. At UCLA, I developed a writing workshop because
students in my research development seminar—mostly juniors and seniors—were anxious
about writing the final paper because it was the only assignment of its kind they had at the
university. In this workshop, I covered issues such as referencing, superfluous writing, and
success strategies for non-native English speakers.

When I teach, I make sure my syllabi reflect different identities and experiences. I also
diversify the content of the class by giving students the autonomy to choose their own
research topics, providing options of how to demonstrate their knowledge, and encouraging
students to relate the material to previous experiences, individual expertise, and interests.
Moreover, I encourage students to embrace the diversity of the social world by engaging with
multiple perspectives on divisive political issues. In “The Politics of Public Policy,” students
grapple with diverse perspectives by discussing policy tradeoffs and countervailing political
considerations. The assignments show students that ignoring diversity and inclusion can
make public policies fail. My own research highlights society’s conflicting views over the
seemingly apolitical idea that children have human rights. I explain why human rights
treaties hurt the interests of some social groups and describe the opposing perspectives
regarding child marriage and child labor. For example, I make sure that students read
documents from organizations that support the eradication of child labor and also critical
perspectives that defend children’s right to work.

Finally, I believe my identity encourages students from different backgrounds to partici-
pate. When teaching classes on research methodology, my presence served as an affirmation
that everyone belonged in this field of study and could succeed in acquiring quantitative
skills. In the three years I taught math camp for incoming Ph.D. students, I was happy that
the female students who initially doubted their ability to succeed in classes relying heavily
on mathematics or statistics continued UCLA’s quantitative sequence. Moreover, students
in my undergraduate statistics class told me how important it was for them to have a Latina
leading the class, and one of my students wrote that it was “an inspiration to a fellow His-
panic student to see the level of knowledge she has attained” in a teaching evaluation. By
engaging with diverse perspectives in my classes and my own work, I hope to promote in-
clusiveness in academia.

Critical Thinking

The third tenet of my teaching pedagogy is the promotion of critical thinking. My
goal as an instructor is to help students understand foundational theories in the discipline,
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analyze their observable implications, and examine real-world evidence using the research
methods commonly employed in the social sciences. I believe a solid theoretical grounding
is essential for students to make sense of the world they observe, so my classes help students
distill challenging concepts into testable implications. Moreover, many of the classes I have
taught have been inherently interdisciplinary, and I have found that emphasizing theory
helps students connect ideas across disciplines. The graduate students I teach at Princeton’s
School of Public and International Affairs have diverse training and work experiences, and
the common theoretical framework holds the class together.

To spark students’ curiosity, I bridge the gap between academic theory and evidence by
relating the course material to real-world issues. My syllabi frequently include newspaper
articles or court cases, and I design course assignments that make students apply what they
have learned to a real world scenario. To encourage students to use quantitative evidence
to evaluate their arguments, I show in class how to access prominent datasets in political
science and public policy. In my research development seminar at UCLA, I guided students
through the process of writing original research, teaching students how to frame a research
question, develop a theory and a feasible research strategy, collect data, and use the evidence
to adjudicate among competing arguments.

Summary

By promoting student agency, inclusiveness, and critical thinking, I aim to empower
students to acquire the necessary skills to become lifelong learners and reach their maximum
potential. I am also committed to mentoring students on an individual basis. As an Assistant
Professor, I will welcome new opportunities to train and engage with a diverse student body.
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